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A PROJECT-BASED LEARNING IN HIGHER EDUCATION AS
ONE OF THE BEST METHODS USED BY TEACHERS

The changing expectations demanded of life, work and study in the
21st century that teachers should be prepared for different situations that
may arise in educational process. This is especially true for teachers who
are teaching in higher educational establishments, higher education needs to
take a more critical look at the educational practices and instructional
methods, which lead to improvements in students™ essential skills such as
self-directed learning. The Project-based learning (PBL) is that one learner-
centered teaching method that seeks to enable students to develop
themselves and their knowledge through means relevant to their lives. The
structural principles of the method reflect contemporary knowledge
regarding the importance of autonomy, activity, and collaboration in
learning, and harmonize well with the information age and its technologies.

According to one of the most popular definitions, project-based
learning is a teaching method that: engages students in learning knowledge
and skills through an extended inquiry process structured around complex,
authentic questions and carefully designed products and tasks [3, p.4].

PBL has several basic characteristics that combine to form its unique
character. These include:

In-depth inquiry. The demand to apply a strict academic approach to
research and to engage in a full inquiry process, including phrasing
questions, finding sources, collecting information, analyzing and
synthesizing the findings, and applying the information.
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Authenticity. The project should include realistic components that go
beyond simulation or a hypothetical exercise and connect the project to the
real world. These components include, for example, the final product, the
quality criteria of the project, tools used throughout the project, or the
audience to which the project is presented.

Active learning. The students are creative partners in the processes of
constructing and applying the knowledge.

Freedom and autonomy. Some of the decisions concerning the
content and means of learning and the implementation of the project are
taken independently by the students.

Challenging questions or problems. The learning is based on
questions or problems, and the search for the answers motivates the learning
processes and the project. In order to meet the requirements of in-depth
inquiry and authenticity, the questions and problems should be structured in
a manner that provides an opportunity for thorough learning, be interesting
to the students, and be relevant to their world. For these reasons, it is
desirable that the students participate in formulating the questions or
problems.

Collaborative leaming. Although theoretically PBL work can take
place individually, the strong preference is for collaborative learning in
small groups. This preference is connected to the view that learning is a
social process, and it further supposes that collaborative work encourages
the students to be more involved and responsible [1], and also helps them to
improve their social skills.

Product and product presentation. Every project should yield a final
product, and the final product should be presented and explained to an
audience, preferably one that has an interest in the project and that goes
beyond the confines of the classroom. The possible range of products is
large and includes, for example, presentations, short films, exhibitions,
programs for enhanced efficiency, games, and instruments. Even though the
learning produced throughout the entire process is the main goal of the
project rather than the final product, the latter is certainly an essential
component of the method, giving it its unique task-oriented and practical
quality and helping to distinguish it from its pedagogic relatives [1].

Alongside the advantages, challenges are also encountered in the
successful implementation of PBL in higher education. One of the most
effective and useful method to use is Changes in the roles of lecturers and
students method. The PBL method imposes greater responsibility for
learning on the students than regular learning, while the lecturers become
guides and facilitators. The change in roles and responsibilities — both for
students and for lecturers — may lead to uncertainty regarding methods of
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implementation. Another one part of any discussion is a Driving question.
Students need it in any situation, it leads students to discussion a lot using
new vocabulary they just have got. A good driving question captures the
heart of the project in clear, compelling language, which gives students a
sense of purpose and challenge. The question should be provocative, open-
ended, complex, and linked to the core of what you want students to learn.
It could be abstract (Why do police use different methods of questioning?);
concrete (What are the methods of questioning?); or focused on solving a
problem.

Students find project work more meaningful if they conduct real
inquiry, which does not mean finding information in books or websites and
pasting it onto a poster. In real inquiry, students follow a trail that begins
with their own questions, leads to a search for resources and the discovery
of answers, and often ultimately leads to generating new questions, testing
ideas, and drawing their own conclusions. With real inquiry comes
innovation — a new answer to a driving question, a new product, or an
individually generated solution to a problem.

Research indicates that PBL: (a) has a positive effect on student
content knowledge and the development of skills such as critical thinking,
problem solving, and collaboration; (b) benefits students by increasing their
motivation and engagement; and (c) is challenging for teachers to
implement, leading to the conclusion that teachers need professional
development, school and district support, and opportunities to collaborate in
order to plan and enact PBL effectively while students need support
including help setting up and directing initial ?inquiry, organizing their time
to complete tasks, and integrating technology into projects in meaningful
ways [2].

The Project-based learning is often impressive and when teachers
use this method they always get a good result. Creating a learning
environment is a key point of this method and of course it helps students to
memorize new vocabulary faster and easier.
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IU®POBI TEXHOJIOT'TI Y BUIIINX HABYAJIbHAX
3AKJIAJIAX: OCOBJIMBOCTI 3ACTOCYBAHHS

CrpimMka iHpOpMaTH3aIlisl cTalla HOBHUM BHUKIMKOM XX| CTOMITTS.
Lei#t mpomec ayke akTUBHO BIIPOBAIKYEThCA y Bci cdepu XUTTI, 1 B
OCTaHHI pOKM BCE 4YacTille 3YyCTPIYaeTbCsi B OCBITHROMY IPOCTOPI.
[HpopmaT3amiss TOpKAaeTbCs yCiX HABYAIBHUX JIAHOK, B OCOOJMBOCTI
BHIIMX HABYAITBHUX 3aKJIA/IiB, IPH3BOJAMTH 10 3MiHH HABYAJIHHOTO TPOIIECY,
SIKUHA 30pIEHTOBAHMH Ha MaKCHMaJIbHY ONTHMI3allif0 HAaBYaHHs 0 NOTpeO
Horo ydJacHHKiB. BBakaeTbcs, 10 BIPOBAKEHHS TEXHOJIOTIH Y SKOCTI
3ac00iB HaBYaHHS MO3WTHBHO BIUIMBA€ Ha HOTO pE3YJIHTATHBHICTD Ta
e(EKTHBHICTb.

Jo uudpoBoro cepemoBuia IykKe IIBHIAKO aanTyOThCS [iTH,
HaifyacTime Iie 10 JOCATHEHHs IIKIJTHHOTO BiKy, BOHM HaOYBalOTh IEBHI
HaBWYKHU. s 3aKpilieHHs LUX HAaBUYOK MNOTPIOHO BIIPOBAIDKYBATU 1
pO3BUBATH IX B 3araimbpHil OCBiTi. [l 3a0e3MeYeHHs BHUCOKOTO PIiBHS
1 poBOT rPaMOTHOCTI cTae HEOOXiTHUM 3MiHa POPM, METO/IiB, TEXHOJIOT1H
HaBYaHHS, BIPOBAJPKEHHS HOBHX MIIX0O/1B B CHCTEMI 3arajibHOT OCBITH.

Sk mnoka3zye mpakTuka, (OpPMYBaHHS TIEBHMX KOMIIETEHIIN
BiIOYBA€ThCS HA PISHUX PIBHAX OCBITH BIIMOBIIHO MO IUJICH 1 BIKOBHX
ocobmmBocreit yuHiB. LludpoBi HaBUUKKM MOBHHHI (POPMYBATHCS TIPOTATOM
BCI€T OCBITHBOT AISIIBHOCTI, MOYMHAIOYH 3 TOYATKOBOT IIKOM [1].

[Iporuo3u BYEHHX 3 IIbOTO NPUBOIY BIXKE MOYAIH CIIPABIKYBATUCH —
1y IKOJIax, 1 B KOJISJKAX, 1 B yHIBEpCUTETaX HABYAHHS MTOCTYIIOBO NOYHHAE
KepyBaTUCh 3acajiaMi LU(PPOBOi MENaroriku Ta CTae Oe3M0CEepPeaHbO
MOB’s13aHUM came 3 U(PPOBUM HaBYAaHHAM. [li] HUPPOBOIO IMENArOriko
PO3YMIIOTE BHKODHUCTaHHS Yy HAaBU&JIbHOMY IIPOLECI  EIEKTPOHHHUX
€JIEMEHTIB 3 METOO TIOCHIICHHS Ta 3MiHH OCBITSHCHKOTO MOCBiLy [2].
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