Tomy, nmpu QopmyBaHHI BHOIPKOBHX HaBYaJIbHHUX IHCLMWIUIIH Ha
HAaCTYMHUM mepioJ Ha ropuauuHoMy ¢akyiereri HAY mumanyerhes
BIPOBAJKEHHS KYpCiB, moOynoBanux 3a meroaukoro soft CLIL — to0GTo 3
AKTUBHUM BUKOPUCTAHHAM AK Z[ep)KaBHO.I. MOBH, TakK i OpI/IFiHaJ'II)HI/IX
AHTJIOMOBHUX JIKCPEII.

Cnucok BUKOPHUCTAHHUX JIZKEPEJT

1. Semchuk N., Lykhova S., Demianenko U. Using English as a
foreign language when teaching subject of the criminal law cycle The Asian
International Journal of Life Science, Supplement 21 (2), 2019, 517-534.

2. Rodriguez M. G. Is Soft-CLIL the solution to Spaniards' low level
in English? A suggested planning model. Verbeia. Monografico: Journal of
English and Spanish studies, N° 1,2017,125-142.

3. Jindtiska Sulistova. The Content and Language Integrated
Learning Approach in Use. Acta Educationis Generalis, 2015, Volume 3:
Issue 2, 47-54. URL: https://doi.org/10.1515/atd-2015-0018.

Mamonova O. 1.,

PhD in Pedagogics, Associate Professor,
Humanitarian Department,

Donetsk Law Institute of MIA of Ukraine
Volik O. V.,

Lecturer, Humanitarian Department,
Donetsk Law Institute of MIA of Ukraine

MODERN APPROACH TO FOREIGN LANGUAGE TRAINING
OF FUTURE LAW ENFORCEMENT OFFICERS

The authors of modern scientific papers on the problems of training
future law enforcement officers for professional language communication
emphasize the importance of using along with traditional, also innovative
forms and methods of language teaching. The most promising of them
experts call such forms and methods of interactive teaching as briefing-
discussion, role-playing game, competition, business game, brainstorming,
lesson-excursion, analysis of professional incidents, the solution of
professionally oriented problem situations-cases based on group reflection,
auto comment of vital foreign communication situations based on authentic
texts of professionally directed character, cross-cultural analysis of profile
authentic texts etc. [4, p. 12; 5, p. 7].

As it is stated in the European Linguistic Recommendations, "only
through better knowledge of modern European languages communication
and interaction between Europeans with different native languages can be
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facilitated for supporting European mobility, mutual understanding and
cooperation, and to combat prejudice and discrimination” [6, p. 15].

Consequently, we mean the language training of future law
enforcement officers, as organized continuous and purposeful process of
forming professional language and communicative competence of a
specialist, which is an integral part of his professional competence and is
realized during professional interpersonal interaction.

We define professional linguistic and communicative competence of
the law enforcement officer as an integrated personal formation — a set of
knowledge, skills, personal qualities that allow a specialist to use effectively
the language in professional activities aimed at ensuring effective
communication with citizens of Ukraine and foreigners, service document
circulation, interpersonal professional communication, constructive
mediation in extreme situations.

Teaching foreign languages for law enforcement cadets requires
using both traditional and innovative pedagogical technologies; innovative
activity is carried out on the basis of developed psychological and
pedagogical theories and concepts [3, p. 16].

As a basis we used the technology of contextual education, the
theoretical positions of which are developed by A. Verbytsky, his students
and followers [2] in Russia and Ukraine. E. Johnson developed this
technology in the USA. She writes that contextual teaching and learning is
one of the most relevant areas in modern education [7, p.1]. Such training,
in which the whole system of didactic forms, methods and means — new and
traditional — systematically simulates the substantive and social content of
future professional activities of a specialist, and the assimilation of abstract
knowledge as sign systems is imposed on the basis of this activity can be
called sign-contextual or contextual one [1, p. 32].

A. Verbytsky notes that the content of scientific knowledge is
presented in contextual education, as in any other one, in the form of
educational information. However, at the same time, the problem situations,
problems, models and tasks formulated in the language of science from the
beginning to the end of the education the contours of the future students’
specialty are increasingly outlined [2, p. 32].

Consequently, based on the theoretical provisions of contextual
education, we developed a contextual model of professionally directed
language training for future law enforcement officers. The developed model
contains conceptual, content-technological and evaluation-result blocks.

According to our model, the whole course of language training for
future law enforcement officers is divided into three interdependent stages:
Stage 1 — the initial (motivational-diagnostic); stage Il — the main (content-
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forming); stage 111 — the final (control and correction). Each of the identified
stages has its own specific features, and in general, they ensure the practical
implementation of the principle of continuity in the formation of
professional and language communicative competence of cadets.

Based on the results of theoretical analysis, the content of cadets'
language training at the University of Ministry of Internal Affairs is
presented in the substantive and social contexts and is divided into three
components: linguistic, speech and sociocultural ones.

The technology of contextual education is chosen as the leading one
for realization of the determined aim of language training of future law-
enforcers. In this regard, the emphasis is on the organic combination of
traditional and innovative (problem, project, interactive, game, role, etc.)
forms and methods of training.

The effectiveness of the developed contextual model of
professionally directed language training of future law enforcement officers
in higher educational establishments was proved during the pedagogical
experiment, which was divided into three stages: the recording, forming and
control and evaluation.
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KYpCaHT

JIHIPOTIETPOBCHKUIA IepKaBHUIA
YHIBEPCHTET BHYTPIIIHIX CIIpaB
Hayxkosuii kepiBuuk: HoBuusbka L. B.,
BUKJIa/1a4 Kadepu ryMaHITapHUX
JUCLMILIIH Ta TICUXOJIOTIT

MOJIIENACHKOT NisIIBHOCTI,
JIHITPOTIETPOBCHKUIA IepKABHUIA
VHIBEpCHTET BHYTPIIIHIX CIIPaB

OBIPYHTYBAHHSI HEOBXITHOCTI BUBUEHHS IHO3EMHUX
MOB CHIBPOBITHUKAMH ITPABOOXOPOHHHUX OPT'AHIB
B YMOBAX I'/IOBAJIIBALIIT

Y cydacHOMY CBITI 3HaHHS 1HO3EMHHX MOB JO3BOJSIE JIFOIUHI
MOYyBaTUCA OLIBIN YCHINIHOIO, PO3IIMPIOE ii CBITOIIIM, Aa€ MOXIMBICTH
MUBUTHCS Ha TOJIi Yepe3 MpU3My TpPAAWIliH 1HIIMX HAPOIIB, aXe TpH
BUBYCHHI 1HO3EMHOT MOBH aBTOMATHYHO BifI0yBA€ThCS BUBUEHHS KYIbTYpPH
Tiel kpaiHu, Hamii. Y IbOMY KOHTEKCTI MOXHA HAaBECTH OJMH BiTOMUit
BuciiB: «CKUTBKM MOB TH 3HA€IN, CKUTBKA pa3iB TH  JEOJHHAY.
[ToroKyrounch i3 HUM, MOKHA CKa3aTH, IO OMAHYBAHHS IHIIUX MOB i3
IXHIMH CTQJIMMH BHUpa3aMd, OCOOJMBOCTSIMUA CJIOBOTBOPEHHS TOIIO
JI03BOJISIE MOTJITHYTH Ha ce0e 3 iHmoro 00Ky, Kpaile mi3HaTH cede.

Omxe, Ha Hally JYMKY, BHUBYEHHS 1HO3EMHOT MOBH MO3UTHBHO
BIUIUBAE Ha PO3BUTOK o0coOHcTOCTi. [IpoTe, aKTyalbHOIO 3aHIIA€ThHCS
mpo0JieMa IFOTO BIUTMBY Ha MpOoQeciiiHe CTAaHOBJICHHsS. 3 OMIIIY Ha IIe
BUHHUKAIOTh THUTAHHS: JJISI YOTO B3araji CriBpOOITHHKAaM MPaBOOXOPOHHHX
OpraHiB MoTpiOHO BHBYATH 1HO3eMHY MOBY? SIKi BUMOTH 10 €pyIOBaHOCTI
MOJILIEHCHKUX «IUKTYE» TIpoliec riobaizarii?

Biamosinatoun Ha 11i, OE3CYMHIBHO, JAMCKYCIHHI THUTaHHS, CIIiJI
3rajiaTi SBHIIE «TJ100ami3aiii», 10 CTal0 KIIOYOBUM TEPMIHOM KiHIT XX
CTONITTS, TPOTE ¥ ChOTOIHI aKTUBHO IIPOCOYYETHCS B yci chepu
KUTTEASUIBHOCTI  JIOJMHU. Ha Hamy AyMKy, 1€ TOHSTTS BIIY4HO
XapaKkTepU3ye HACTyIHe Bu3HAaueHHA: «[moOamizamiss — €KOHOMiKa Ta
KyIbTypa KpaiH, sKi 00’ €qHyI0ThCs». He BUKIIMKae CyMHIBY TO# (hakT, o y
Halml Yac BinOyBalOTHCA CKIAAHI ITOJITAYHI Ta EKOHOMIYHI IIPOLIECH:
KOPIAOHM MDK JepiKaBaMU CTHPAIOTHCS, KOMYHIKAI[isl Pi3HMX HAaIliii cTae
aKTHBHIIIOIO, a pPWHOK Tpali — BHOArIMBIMMM 10 KBali(iKOBaHHX,
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